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What kind of school do you want your school to be? This is the question that represents the theme of the Maryland Safe and Supportive Schools (MDS3) initiative.
The goal of the MDS3 Initiative is to develop a sustainable system to measure school climate and to effectively implement relevant interventions. Twelve of Maryland’s 24 local school systems embarked on this federally-funded project, accounting for 58 high schools across the period 2011-2015. MDS3 school climate survey data have been critical to the identification of student concerns related to safety, substance abuse, mental health and conditions for learning. With these data, school administrators and their dedicated teams conducted analyses to determine the most pressing student concerns that could be addressed by a menu of evidenced-based practices supported by the grant.  
MDS3 survey findings contained in this report reflect the perceptions of students as of Spring 2014. As part of a continuing series of data spotlight reports, this summary focuses on student responses to questions regarding school equity and inclusiveness related to school curriculum and the treatment of students characterized by gender, race and parent income background. 

The composite of 58 high schools involved in this effort have a demographic profile that closely mirrors the state as a whole in terms of gender, race/ethnicity, FARMS and ELL populations. It should be noted that statewide composite results may or may not reflect the results for specific schools or local school systems. This report provides a model for examining school culture, equity and inclusiveness climate survey data in order to promote discussions of individual school conditions for learning and to guide further analyses. Survey results are disaggregated by racial/ethnic and gender groups.
Figure 1 on the following page illustrates the degree to which students of different racial/ethnic groups agree or strongly agree to positive statements regarding four types of school equity and inclusiveness factors:

1. Instructional materials reflect my culture, ethnicity and identity

2. All students are treated the same, regardless of whether their parents are rich or poor

3. Students of all races are treated the same

4. Boys and girls are treated equally well

Each of the four equity factors is discussed below.
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Instructional Materials Reflect my Culture, Ethnicity and Identity 
As might be expected, white students had the highest rate of agreement with the statement that instructional materials reflect their culture, ethnicity and identity. Still, just over 40% did not agree with this statement. By comparison, Asians/Pacific Islanders (49.6%), followed by Hispanics/Latinos (52.4%) and Black/African Americans (53.1%), were the least likely to claim that their culture, ethnicity and identity were reflected in the curriculum. Additional analyses may reveal that the racial/ethnic makeup of the student body is tied to cultural/ethnic/identity elements of the curriculum provided. For instance, students at predominately Black/African American schools may more frequently agree or strongly agree as compared to their counterparts who attend schools where they are in the minority. School and district-specific analyses, as well as analyses by gender or grade level might offer more precise information. 
Figure 2, below, provides a breakdown of responses by gender within race/ethnicity. Overall, males have more positive perceptions of the cultural representativeness of the curriculum. This is also true for males of Black/African American and Hispanic/Latino background. There is virtually no difference between male and female perceptions within the white student body. The Asian/Pacific Islander population is the outlier in that the females agree or strongly agree that the curriculum reflects their culture, ethnicity and identity at a higher rate than the males.
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All Students are Treated the Same, Regardless of whether their Parents are Rich or Poor
The degree to which students of the major racial/ethnic groups agreed or strongly agreed with the statement that “All students are treated the same, regardless of whether their parents are rich or poor” ranged between 59% and 65%. In order of agreement, the highest percentage was seen for Asians/ Pacific Islanders (64.7%), followed by whites (64.0%), Black/African Americans (60.7%) and Hispanics/Latinos (59.2%). The range of percentages may differ for schools along the low to high family income and diversity of income spectrums. Analysis within schools and districts or for schools clustered by family income categories may offer further insights about equity in the context of family income.
There are notable differences between male and female perceptions, as shown in Figure 3.
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With the exception of Black/African American students, males tend to agree or strongly agree with the statement regarding equal treatment across family income lines. Only 62.6% of Black/African American males perceived equal treatment of students regardless of parent income, compared to 75.8% of their female counterparts. The rates of perceptions of equal treatment based on parent income for white, Hispanic/Latino and Asian/Pacific Islander males exceeded that of females by 5 or more percentage points.
Students of All Races are Treated the Same
Students of white background had the highest agreement with the statement that “students of all race are treated the same” (64.7% agreed or strongly agreed). By comparison, agreement or strong agreement was lower for the other groups: Black/African American (61.1%), Asian/Pacific Islander (57.4%), and Hispanic/Latino (52%). Additional analyses may reveal that the racial/ethnic makeup of the student body tends to influence the treatment of students from different racial groups and, in turn, the perceptions of equitable treatment across racial groups. For instance, Hispanic/Latino students enrolled in schools with higher percentages of Hispanics/Latinos or higher percentages of Hispanic/Latino teachers or administrators may be more inclined to perceive that students of all races are treated the same, as compared to their counterparts who are in schools with far lower percentages of Hispanics/Latinos. 
With the exception of Asian/Pacific Islander students, there are close findings for male and female perceptions of equal treatment of students from all races. Male Asian/Pacific Islanders agreed or strongly agreed that there is equitable treatment across races at a 54.9% rate, whereas the rate for female Asian/Pacific Islanders was 61.5%.

As shown in Figure 4, there were negligible differences in perceptions for males Vs females within ethnic group, except for a somewhat greater percentage of females (61.5% Vs 54.6% of males) agreeing or strongly agreeing with the statement that “students of all races are treated the same.”
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Boys and Girls are Treated Equally Well
More than 70% of Asian/Pacific Islander (73.2%) and white (70.8%) students agreed or strongly agree that “boys and girls are treated equally well.” Black/African American and Hispanic/Latino students were least likely to agree or strongly agree with this statement (64.8% and 68.3%, respectively).
As shown in Figure 5. disparities in male and female perceptions within ethnic group are most prominent for Hispanic/Latino and white students. For these two populations, males agreed there was equitable treatment of boys and girls at rates that were close to 10 percentage points and 6 percentage points higher, respectively. The rate for Asian/Pacific Islander males was only 3 percentage points higher than Asian/Pacific Islander females. African American responses were in the opposite direction, with females about 4% points higher than males in their positive view of gender equality.
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While the information presented in this report reflects the composite of students’ perceptions from across the 12 participating local school systems, the results for individual high schools and districts may vary significantly. As noted, for instance, demographic characteristics of a school’s student body may relate to the degree to which various student groups positively rate school equity and inclusiveness factors. A closer view of findings within grade level or for students clustered by academic profile (e.g., report card performance) may highlight tendencies for certain sectors to be more equitable and inclusive. Such information can be used to tailor relevant improvements in within a given school or across a local school system.
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