NH Multi-Tiered System of Supports and Student Problem Behavior

NH schools implementing Multi-Tiered System of Supports

The Multi-Tiered System of Supports for Behavioral Health and Wellness (MTSS-B) model is being implemented in
some New Hampshire schools. MTSS-B blends research-based school mental health practices with Positive
Behavioral Interventions and Supports (PBIS; see http://www.pbis.org). PBIS teaches school-wide behavior
expectations at the universal level (Tier 1), offers targeted group support for at-risk students (Tier 2), and provides
intensive, individual services for the highest-need students (Tier 3).

Assessing fidelity critical to MTSS-B implementation

NH schools are encouraged to assess MTSS-B implementation fidelity. Fidelity is the degree to which a practice is
implemented in a way that is faithful to the model. Assessing fidelity enhances adherence to MTSS-B and supports
reflection and quality improvement.! NH assesses MTSS-B fidelity using the Tiered Fidelity Inventory.

Research links high-fidelity MTSS-B implementation and outcomes

Schools often use office discipline referral (ODR) rates to evaluate student behavior and school climate. ODRs are
associated with student aggression, drug use, defiance, behavior disorders, and delinquency.’ Research evidence
suggests that MTSS-B fidelity and ODRs (and other important outcomes, like attendance) are linked. MTSS-B is
associated with reduced ODR rates, but only when implemented with fidelity.*

NH data supports link between MTSS-B fidelity and student outcomes

Data from several NH school districts are highly consistent with the scholarly evidence. The graphic below, from
one NH school district where high-fidelity MTSS-B implementation has been an area of major focus, provides a
striking illustration. The green lines reflect MTSS-B Tier 1 fidelity over time; a score of 70% is considered “high
fidelity.” The blue lines represent the incidence of ODRs over the same time period. In each school, the lines
mirror each other; as MTSS-B fidelity increases, ODRs decrease, and vice versa. High-fidelity MTSS-B appears to
leverage ODRs and other school outcomes.
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Student instructional and administrator time is gained due to reductions in problem behaviors

Reducing the incidence of problem behaviors and as a result, the number of ODRs, can increase educational
and administrative time in schools. Not only do disruptive students lose learning time when a teacher
handles classroom disruption, but other students also lose instructional time.

In order to calculate instructional time gained or lost from year to year, we need to estimate the typical
instructional time lost due to absence from the classroom during an ODR, and related administrator time lost
due to processing the referral. PBIS Maryland, a longstanding statewide PBIS effort in Maryland schools,
established the metric that we have adopted for such estimates: 15 minutes of administrator time and 20
minutes of student instructional time lost, per ODR.®

The chart below shows the total amount of administrator and student instructional time gained through
reductions in ODRs per 100 students over time in the NH school district referenced earlier, aggregated
across all schools. The top charts show that time savings went up rapidly in 2014-15 and have been
sustained. In total, the school district has saved about 18 school days for students and 13.5 days for
administrators for every 100 students since implementation of MTSS-B.
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