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Agendag
• Big ideas about consequences in schools
• Review characteristics of at-risk students• Review characteristics of at-risk students
• Does punishment “work”?

– What is punishment anyway?– What is punishment anyway?
– Quick review of techniques

• Building a consequence matrixBuilding a consequence matrix
• Developing alternatives to out of school 

suspensionp
• Putting these messages and action steps into 

their districts and into schools. 
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Reflection
• What comprises an environment that supports 

students and decreases the likelihood that 
students will engage in behaviors requiringstudents will engage in behaviors requiring 
disciplinary action?

• What challenges do you face related to the lack 
f f i l t d d lt i iof professional support and adult supervision 

associated with suspension and expulsion?
• In your understanding, what is the link betweenIn your understanding, what is the link between 

educational success and positive health and 
safety outcomes for children and youth?

• Is out of school or at home suspension an• Is out-of-school or at-home suspension an 
acceptable disciplinary action? 
– Under what circumstances?
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Schools That Reduce Disruption 
d D liand Delinquency

• Shared values regarding school mission and g g
purpose (admin, staff, families, students)

• Clear expectations for learning and behavior 
• Multiple activities designed to promote pro-social 

behavior and connection to school traditions
• A caring social climate involving collegial 

relationships among adults and students
• Students have valued roles and responsibilities 

in the school
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Big Ideas
Offi R f l S i d l i f• Office Referrals, Suspension and expulsion from 
school are often used to punish students, alert 
parents, and protect other students and school staff 
but there are unintended consequencesbut there are unintended consequences
– Referrals, suspensions and expulsions may exacerbate 

academic deterioration
– When students are provided with no educational alternative, p ,

student alienation, delinquency, crime, and substance 
abuse may ensue

– Social, emotional, and mental health support for students 
can decrease the need for referrals suspension andcan decrease the need for referrals, suspension and 
expulsion

• We need to address the root causes of behaviors 
that lead to suspension and expulsion and provide p p p
alternative disciplinary policies
– These practices might be called “restorative discipline,” 

adapted from the concepts and practices of “balanced and 
restorative justice” commonly used in juvenile and adult
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restorative justice  commonly used in juvenile and adult 
corrections and treatment programs.



Zero Tolerance Hasn’t Worked





Antisocial BehaviorsAntisocial Behaviors
• Exist in every school and community 

(always will)
• Vary in intensity and frequencyy y q y

– Mild to Violent
• Are associated w/ a variety of risk• Are associated w/ a variety of risk 

factors (no single pathway)
P t t t bli h lth• Present our greatest public health 
problem!
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Major Office Discipline Referrals (05-06)
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Major Office Discipline Referrals (05-06)
Percentage of ODRs by Student Group
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Why not just focus the “few” kids 
h h bi bl ?that are the biggest problems?

• If we only respond to the toughest• If we only respond to the toughest 
kids, we will never get to all of them, 

d k !and we may make more!
• All children and youth need a “village” y g

to return to
• Bystanders (peers parents/family• Bystanders (peers, parents/family, 

teachers, others) are the village!
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Three-tiered Model of Behavioral and Academic 
Support SystemsSupport Systems

Behavioral Support SystemsAcademic Support Systems

1-5% 1-5%
Targeted and Indicated Interventions
•Individual Students
•Frequent assessments
•Individualized supports
•Evidence based practices

Targeted and Indicated Interventions
•Few Students
•Functional Assessment-based
•Individualized supports

5-10% 5-10%

•Evidence-based practices •Evidence-based practices

Selected Interventions
•Some students (at-risk)
•Group and individual supports
•Default strategies

Selected Interventions
•Some students (at-risk)
•Group and individual supports
•Default strategies

80-90% 80-90%

Default strategies
•Frequent Assessments
•Evidence-based practices

•Frequent Assessments
•Evidence-based practices

Universal Interventions Universal Interventions80 90%
•All students, all subjects
•Preventive
•Frequent Assessments
•Evidence-based practices

•All settings, all students
•Prevention focus
•Frequent Assessments
•Evidence-based practices

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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• Intensive academic support
• Intensive social skills teaching
• Individual behavior management plans

Targeted/
Intensive

(High-risk students)
Individual Interventions

• Individual behavior management plans
• Parent training and collaboration
• Multi-agency collaboration (wrap-around) services
• Alternatives to suspension and expulsion
• Community and service learningIndividual Interventions

(3-5%)

Selected
• Increased academic support and practice
• Increased social skills teaching
• Self-management training and support

(At-risk Students)

Classroom & Small 
Group Strategies

Self management training and support
• School based adult mentors (check in, check out)
• Parent training and collaboration
• Alternatives to out-of-school suspension
• Community and service learningp g

(10-20% of students)

Universal

y g

• Effective Academic Supports
• School wide social skills teachingUniversal

(All Students)

School-wide, Culturally Responsive 
S f S

• School wide social skills teaching
• Teaching school behavior expectations
• Effective classroom management
• Active supervision and monitoring in 

common areas
P iti i f t t

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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Systems of Support  
(75-85% of students)

• Positive reinforcement systems
• Firm, fair, and corrective response to 

problem behavior
• Community and service learning



Adapted from:

Sprague & Walker, 2004

Targeted/
Intensive

(High-risk students)
Individual InterventionsIndividual Interventions

(3-5%)

Selected
(At-risk Students)

Classroom & Small 
Group Strategiesp g

(10-20% of students)

UniversalUniversal
(All Students)

School-wide, Culturally Relevant  
S f S

Jeffrey Sprague, Ph.D. 
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Risk Persists
• Exposure to multiple adverse childhood 

experiences predicts increased risk for 
serious life adjustment problems

• Academic failure
• Peer and Teacher Rejection
• Depression

E ti l d B h i l Di d• Emotional and Behavioral Disorders
– Is linked to health and life outcome status 

decades laterdecades later
• Predicts increased risk of dying from any one of the 

seven leading causes of death in adults (Felitti et al 1998)
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Categories of Adverse Childhood 
E iExperiences

Abuse, by Category Prevalence (%)
• Psychological (by 

parents) 
• Physical (by parents) 

• 11%

• 11%y ( y p )
• Sexual (anyone)
Household Dysfunction, 

by Category

11%
• 22%

by Category
• Substance Abuse
• Mental Illness
• Mother Treated Violently

• 26%
• 19%

• Mother Treated Violently 
• Imprisoned Household 

Member

• 13%
• 3%
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Categories of Problems Facing  our 
S dStudents

• Homelessness
40% of homeless have children

• ADHD
3 7% of students– 40% of homeless have children

• Depression
– 2-15% In a year

• Suicide

– 3-7% of students
• Sexual Orientation

– 6% homosexual or bisexual
– 13% unsure

I t d P t– 15-18 years, more than any 
disease

– 10-14 Years, 4th leading cause
• Violence

50% i ti f i

• Incarcerated Parents
– 10 million children have had a 

parent in prison
• Poverty

16 illi hild i t– 50% are victims of serious 
violence

• Eating Disorders
– 15-18% manifest bulimia

Al h li

– 16 million children in poverty
– 50% of poor children manifest 

behavioral and emotional 
problems

• Sexual and Physical Abuse• Alcoholism
– 25% of children from alcoholic 

homes
– 81% of child abuse is alcohol 

related

• Sexual and Physical Abuse
– 5-20% sexually abused or 

touched
– 5 children die daily from abuse 

and neglect

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)

19

related g



Death

Early Death
Where is 
school on 

Onset of Disease and Disability

Early Adoption of Health Risk Behaviors

the path to 
destruction

?
Early Adoption of Health Risk Behaviors

Academic, Emotional and Behavioral Problems

Disrupted Neurodevelopment

Adverse Childhood Experiences

Conception

The Impact of Adverse Childhood Experiences Throughout The Lifespan
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Growth and Pruning of the 
NNeocortex
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Developmental Stages of WiringDevelopmental Stages of Wiring

• Neural wiring g
patterns of early 
adolescents 
resemble the wiring g
patterns of toddlers, 
in which emotional 
deregulation is high g g
and egocentrism is 
high.  
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Adolescent Changing Personalities



The Teen BrainThe Teen Brain



Adolescent Processing of Fearg
• Early adolescents  to do not 

process fear in the same 
Teens way as adults.

• Adults “think about” fear. 
Teens “react” to fear ThusTeens “react” to fear. Thus, 
when adults ask, “What were 
you thinking?” Teens 

Adults

y g
respond, “I wasn’t.”

• Young people process all 
emotions differently especiallyAdults emotions differently—especially 
facial and nonverbal cues.
– Perception of non-verbal cues is 

even more biased towardeven more biased toward 
perceptions of threat and danger –
hostile attribution bias



Stress
• When young people are pressured or 

stressed the ability to inhibitstressed, the ability to inhibit 
emotions (stop and think) drops off 
rapidlyrapidly

• Exposure to prior trauma (e.g., child 
ab se iolence) orsensabuse, violence) worsens 
performance dramatically. 

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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Poor childrenPoor children
"Kids from lower 

i i l lsocioeconomic levels 
show brain physiology 
patterns similar to 
someone who actuallysomeone who actually 
had damage in the frontal 
lobe as an adult," 

"We found that kids areWe found that kids are 
more likely to have a low 
response if they have low 
socioeconomic status, ,
though not everyone who 
is poor has low frontal 
lobe response."

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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Brain Reward CentersBrain Reward Centers
• Some children, 

especially early 
adolescents show fewer 
reward signals in thereward signals in the 
brain to stimuli, 
meaning that the 
intensity of rewardsintensity of rewards 
must be higher for early 
adolescents to feel 
rewarded.

Jeffrey Sprague, Ph.D. 
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Responsiveness to ConsequencesResponsiveness to Consequences
• Adolescents (and students under 

stress) need higher levels of reward 
and much more frequently than or 
adults. 
– Depriving humans chances to receive p g

reward increases aggression and 
“anger.”

• Adolescents also don’t learn as well 
from “negative” consequences

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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Think pair and shareThink, pair and share

• Given the new science about youngGiven the new science about young 
peoples brain development, what are the 
implications forimplications for
– How we teach expected behavior?

How we correct misbehavior?– How we correct misbehavior?
– How we respond to individual differences 

regardingregarding
• The need for reward
• Responsiveness to punishment

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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• If you always do what 
you always did, you’ll 
always get what you 
l talways got.
“M ” M bl–“Moms” Mably
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Common response to behavioral 
problems: Apply increasingproblems: Apply increasing 

sanctions
• Increase monitoring and Supervision
• Restate rules & sanctions (talk them• Restate rules & sanctions (talk them 

out of it!)
P i bl• Pay more attention to problem 
behavior

• Refer disruptive students to office, 
suspend, expel
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Punishment practices may appear• Punishment practices may appear 
to “work” in the short term
–Remove student

Relieve to teachers students–Relieve to teachers, students, 
administrator

–Attribute responsibility for change to 
student &/or others (family)student &/or others (family)
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Does Punishment Work Without A 
B l f P iti A k l d t?Balance of Positive Acknowledgement?

D t i t l ff t t h t d t l ti• Detrimental effects on teacher-student relations
• Modeling: undesirable problem solving 

Reduced motivation to maintain self control– Reduced motivation to maintain self-control
– Generates student anger
– May result in more problems (Mayer, 1991)y p ( y )

• Truancy, dropout, vandalism, aggression

• Does not teach: Weakens academic 
achievementachievement

• Limited long term effect on behavior
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Questions to askQuestions to ask
• How can we make the behavior 

tsupport process 
– Help students accept responsibility?
– Place high value on academic 

engagement and achievement?
– Teach alternative ways to behave?
– Focus on restoring the environment g

and social relationships in the 
school?

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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Defusing Noncompliance and Escalation
• If a student shows signs of noncompliance:

– Stop and think….
Bring other students on task and recognize them– Bring other students on task and recognize them

– Isolate, ignore, or offer support to the “escalating” student
– Give the student a positive choice (e.g., “You can either get p ( g , g

back to work or go to the office.”)
– Step away and give the student time to respond (“I will give 

you a chance to think about it ”)you a chance to think about it. )
– If the student complies, recognize and praise.
– If the student continues to escalate, implement the 

l dpreplanned consequence.
– If it is an emergency situation, implement school 

emergency procedures and get help.

Best Behavior (Sprague & Golly, 
2004)

g y p g p



If you are patient in one moment of anger, you will avoid one 
hundred days of sorrow.  

CChinese proverb

43



Behavior Reduction ProceduresBehavior Reduction Procedures

“What can I do to reduce the # of kids whoWhat can I do to reduce the # of kids who 
come to class late?”
“A few kids in my 5th period class never 
raise their hands when they have araise their hands when they have a 
question…they blurt out.”
“Every other word out of Margindale’s 
mouth is sexually or culturallymouth is sexually or culturally 
inappropriate….how do I get rid of her 
comments?”
“St d t fi hti d hi i“Students are fighting and pushing in 
school… how do I handle that?”

Jeffrey Sprague, Ph.D. 



Consequences MatrixConsequences Matrix
Action     Effect on Future Occurrence of Behavior 

INCREASES DECREASES INCREASES DECREASES
 
Deliver/Give  

 
Positive Reinforcement 

 
Positive Punishment 

 
 
Remove 

 
Negative Reinforcement 

 
Negative Punishment

 
g f g

 
Withhold

  
ExtinctionWithhold  

 
Extinction

 



ExtinctionExtinction
The removal/withholding of a reinforcer when a g
response that was previously reinforced occurs. 
◦ Action – withhold reinforcer previously given
◦ Effect – decrease in behaviorEffect decrease in behavior 
◦ Issues:

Spontaneous recovery – behavior returns at some level 
following the passage of time with no occurrencesg p g
Extinction burst – increase in occurrence of behavior when 
extinction is initially implemented
Must know and be able to control the reinforcer
M t b bl t d i t tl d t i tiMust be able to do consistently and sustain over time
Extinction of escape/avoidance maintained behavior can be 
challenging – “working through”
Not always possibleNot always possible



Positive PunishmentPositive Punishment

The presentation of an aversive stimulusThe presentation of an aversive stimulus 
contingent on the occurrence of a 
behavior that results in a decrease in the 
rate or future probability of that behavior 
over time.
◦ Action – present a stimulus
◦ Effect – decrease in behavior over time
◦ Examples:

Reprimand, office discipline referral (maybe), 
overcorrection additional workovercorrection, additional work



ReprimandsReprimands

• Reprimands are more effective if you useReprimands are more effective if you use 
the following guidelines:

Reprimand privately not publicly– Reprimand privately, not publicly.
– Look at the student while you are speaking.

Stand near the student while you are talking– Stand near the student while you are talking.
– Do not point your finger at the student.

D t i i t h i th “l t d ”– Do not insist on having the “last word.”
Kerr & Nelson, 2002



Negative PunishmentNegative Punishment

• The withdrawal of a stimulus contingent onThe withdrawal of a stimulus contingent on 
the occurrence of a behavior that results in 
a decrease in the rate or future probabilitya decrease in the rate or future probability 
of that behavior over time.

Stimulus withdrawn must be reinforcing– Stimulus withdrawn must be reinforcing.
– Examples: 

• Response cost (withdraw desired activity item• Response cost (withdraw desired activity, item, 
tokens)



Response CostResponse Cost

• The withdrawal or removal of a desiredThe withdrawal or removal of a desired 
stimulus contingent upon the occurrence 
of an undesirable behavior (that results inof an undesirable behavior (that results in 
a reduction of the occurrence of the target 
behavior)behavior).

• Examples:
L f t ti l f t k l f– Loss of computer time; loss of tokens, loss of 
recess, loss of privileges



Legal Requirements
Definition of Time-Out

Time-out refers to a behavior management g
procedure in which the student is separated from 
other students for a limited period in a setting:
◦ that is not locked; and;
◦ from which the student is not physically prevented 

from leaving
Goals of the timeout procedureGoals of the timeout procedure
◦ Remove the opportunity for positive reinforcement
◦ Provide a student with an opportunity to regain self-

controlcontrol
◦ To reduce the future probability of problem behavior in 

the “time in” setting



Legal Requirements
Use of Time-Out

• Shall NOT use physical force or threatShall NOT use physical force or threat
• Use in conjunction with array of positive 

behavior intervention strategiesg
• Include in IEP/BIP/Formal Support Plan if 

utilized on recurrent basis
• Shall NOT be implemented in fashion that 

precludes involvement and progress in general 
curriculum and IEP



Types of Time-out ProceduresTypes of Time out Procedures
Nonexclusionary time-outy

Withdraw student from reinforcing situation, but keep 
him/her within observational range of situation/activity

Examples: pull chair back, remove materials, put head p p p
down, time-out ribbon
Contingent observation – student may sit in group and 
observe but not participate (e.g., skip turn in game) 

Exclusionary time-out
Exclude student from reinforcing situation or remove from 
group; student is not able to observe activity

examples: sit in classroom corner behind screen; sit in 
hall outside classroom door; office referral; suspension; 
expulsion



Types of Time-out Procedures
( i d)(continued)

Seclusionary time-outSeclusionary time out
Student is removed from the group or environment, 
and isolated (secluded) in a time-out room or other 

ttisetting
Often misused and abused

extended time periods in TO are not appropriate and do not 
k TO ff timake TO more effective

absence of monitoring is major issue – student must be 
monitored

Legal implications are numerousLegal implications are numerous
Regulations vary, know your state’s and district’s



Legal Requirements
Seclusion

• A school district employee or volunteer orA school district employee or volunteer or 
an independent contractor of a district may 
not place a student in seclusionnot place a student in seclusion.



Guidelines in Administering 
P i hPunishment

Specify and communicate the punishable behavior by 
f l " l " (h h l k) fmeans of clear "rules" (home, school, work) for 

behavior
◦ Post rules where they will be seen and review rules 

l lregularly
Teach and provide models of acceptable behavior
◦ Reinforce acceptable behavior
Apply punishment immediately and consistently
Be fair in using punishment (treat everyone equally)
Impose punishment impersonallyImpose punishment impersonally
◦ Never deliver punishment when you are angry or otherwise 

not self-controlled



Punishment guidelines

• Always take data to monitor effectiveness

Punishment guidelines

Always take data to monitor effectiveness
• Always implement with high fidelity & by 

highly skilled implementerhighly skilled implementer
• Always involve student, family, etc. in 

d i i kidecision making
• Consider continuum of rewards & 

aversives. 

Jeffrey Sprague, Ph.D. 
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Punishment ConcernsPunishment Concerns
Precise stimulus control that often develops with punishment 

t bl f li ti d i t (creates problems for generalization and maintenance (e.g., 
students will learn who is punishing and who is not)
Some additional considerations regarding the use of 
punishmentpunishment
◦ Does not teach what to do
◦ Behavior change, and not retribution, is the goal of behavioral 

support
◦ Use can negatively reinforce users in ways that increase future 

use, even if not appropriate or necessary
◦ Use in the absence of monitoring can lead to abuse

continued implementation of ineffective "punishment" is abusecontinued implementation of ineffective punishment  is abuse
accountability concerns are heightened when using punishment

◦ Potential negative side effects are a legitimate concern



Consequence Procedures to AvoidConsequence Procedures to Avoid

l Procedures that rely on delivery of pain or discomfort
l Procedures that cause tissue damage, or are likely to cause 

tissue damage or the need for medical attention
l Procedures that demean, dehumanize, humiliate, or violate 

b i h di itbasic human dignity
l Deprivation of sleep, adequate nutrition, appropriate privacy, 

appropriate environmental conditions (e.g., temperature, 
lighting) assistive devices or reasonablelighting), assistive devices, or reasonable 
contact/communication with family and friends

l The use of physical or mechanical restraint for any purpose 
other than crisis intervention to protect individuals from harmother than crisis intervention to protect individuals from harm

l Seclusion or isolation, particularly in circumstances where 
monitoring cannot occur
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Suspension and Expulsion, Why?
• Suspension and expulsion from school are methods 

used by school administrators to decrease violence, 
di d b d t il i i l ti itidiscourage drug abuse, and curtail criminal activities on 
campus. 

• Suspension and expulsion are also used to deal with 
diffi lt d h ll i b h i i l di tdifficult and challenging behaviors, including truancy. 

• Most U.S. schools have policies known as “zero 
tolerance”—the term given to a school or district policy 
that mandates predetermined consequences for variousthat mandates predetermined consequences for various 
student offenses, and almost 90% of Americans support 
these policies.
– The ABA argues that it is wrong to mandate automatic– The ABA argues that it is wrong to mandate automatic 

expulsion or referral to juvenile court without taking into 
consideration the specifics of each case (AKA due process)

Between a Rock and a 
Hard Place

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)



REASONS WE APPLY OUT-OF-
SCHOOL SUSPENSIONSSCHOOL SUSPENSIONS

• Gun Free Schools ActGun Free Schools Act
• In 1997, of the 3.1 million students suspended 

from school, most were involved in nonviolent and 
non criminal actsnon-criminal acts. 

• Only approximately 10% of the expulsions or 
suspensions were for possession of weapons

• In the small towns of states such as Oregon and 
South Carolina, students are expelled at 5 to 6 
times the rates of students in cities such as 
Chicago and San Francisco, yet it is unlikely that 
crime rates in small towns are 5 times the rates in 
these large metropolitan areas.

Between a Rock and a 
Hard Place

Jeffrey Sprague, Ph.D. 
(jeffs@uoregon.edu)
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Reasons to SuspendReasons to Suspend

• “Punish”• Punish
• “Cool off”• Cool off
• Warn ParentsWarn Parents
• Remove difficult students
• ????
Between a Rock and a 
Hard Place
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Children most likely to be suspended or expelled 
are those most in need of adult supervision and 

professional help
• Least likely to have supervision at home. 
• Children growing up in homes near or below the poverty 

level 
• Children with single parents are between 2 and 4 times g p

as likely to be suspended or expelled from school as are 
children with both parents at home.

• There may also be racial bias for application of schoolThere may also be racial bias for application of school 
disciplinary actions, with African American youth 
suspended at nearly 2 times the rate of white students in 
some regions (Skiba & Peterson, 1998).some regions (Skiba & Peterson, 1998).

• Children who use illicit substances, commit crimes, 
disobey rules, and threaten violence often are victims of 
abuse are depressed or have mental illness
Between a Rock and a 
Hard Place
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When youth are not in school, they are:

– More likely to become involved in a physical 
fi ht d tfight and to carry a weapon.

– Smoke; use alcohol, marijuana, and 
cocaine; and engage in sexual intercourse.

– Suicidal ideation and behavior may be y
expected to occur more often at these times 
of isolation among susceptible youth. g p y

– Drop out of school

Between a Rock and a 
Hard Place
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What are alternatives to out of 
h l i ?school sanctions?

• Supervised suspension rooms• Supervised suspension rooms
• Alternative education
• Parent accompany student to 

schoolschool
• Community Service or ServiceCommunity Service or Service 

Learning
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Recommendations
• Implement the “3 tiers of PBS” as best you can

– Understand that you are dealing with a major public health issue
• Establish “system of care”

St d t d th i f ili h ld b d t h lth– Students and their families should be encouraged to access health care 
and social services

– Refer a student to his or her health care professional for an assessment 
if there is a disciplinary action or a student is at risk of such action
A f ll t f i l di l d t l h lth bl– A full assessment for social, medical, and mental health problems 
should be conducted for any expelled or suspended youth.

• Out-of-school placement for suspension or expulsion should be 
limited to the most egregious circumstances. 

• For in-home suspension or expulsion, the school should be able to 
demonstrate how attendance at a school site, even in an alternative 
setting with a low ratio of highly trained staff to students, would be 
inadequate to prevent a student from causing harm to himself or q p g
herself or to others.

• Matters related to safety and supervision should be explored with 
parents whenever their child is barred from attending school. 
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How you can go about driving these messages and 
i i di i d i h laction steps into your districts and into schools

• Use a collaborative process that empowers school staff members 
i h k l d h d i i d h iwith knowledge, shared vision, and choices

• Actively and continuously inform stakeholders
• Link advocated practices to valued outcomes to motivate school 

t ffstaff
– Share the data!

• Utilize the social influence process of early adopters and opinion 
leadersleaders

• Focus on overcoming psychological barriers (e.g. unpleasantness 
associated with change or feelings of burnout) through commitment 
to valued action despite psychological distressp p y g

• Provide “just in time” consultation and technical assistance in 
establishing appropriate systems and structure 
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Staying the CourseStaying the Course
• Taking a direction with your school 

colleagues –agreeing on values about how 
we treat each other and our students–
does not mean that we can monitor 
progress along that direction moment by 
moment. Sometimes we have to keep the 
faith even when a valued direction takes 
unexpected turns.

• Hayes, Strohsahl, & Wilson (1999)
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Preventing “compassion fatigue”g p g

• It is difficult to control the timetable orIt is difficult to control the timetable or 
fluctuations in the intervention process. It 
can sometimes take a very long time and itcan sometimes take a very long time and it 
will not occur in a straight line.

• Pay attention to your own reactions• Pay attention to your own reactions. 
Helping children recover from 
overwhelming experiences has a greatoverwhelming experiences has a great 
deal to do with replenishing their 
caregivers (that would be us)
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Suspension and Expulsion 
Al iAlternatives

• Dignity in SchoolsDignity in Schools
– http://www.dignityinschools.org/

Restorative Discipline Practices• Restorative Discipline Practices
– www.iirp.org

• Oregon Center on Early Adolescence
– https://www.earlyadolescence.org/system/files

/AdolescentWellBeing.pdf



Threat assessment and suspension 
i itraining resource

• Virginia model for threat assessment
htt // th i l d h l i i i d /th– http://youthviolence.edschool.virginia.edu/thre
at-
assessment/pdf/PERI%20online%20conferenassessment/pdf/PERI%20online%20conferen
ce%20paper%201-3-07.pdf

• http://rems ed gov/docs/repository/REMS• http://rems.ed.gov/docs/repository/REMS_
000053_0002.pdf
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