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Welcome to Today’ s Webinar!

Effective Planning Strategies
for Program Implementation

This event will start at 4:00 p.m. E.T.




Welcome to Today’ s Webinar @m

If you have technical difficulties logging
into the web-based portion of the event,
please contact Live Meeting Customer

Audio Information
S t at 1 (866) 493-2825.
Dial: 888-843-6165 upport at 1 (866) 493-2825

Conference ID: 7233146 If you have any questions about the Live
Meeting technology or the Webinar,
please contact SSSTA at sssta@air.org.
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Questions, Event Evaluation &

Contact Information

Evaluation

&h Safe and Supportive Schools

AC ‘
Engagement | Safety | Environment
=

| need some help measuring schoal climate? Who can | call?] F—— ﬂ

Establishing Supportive Relati hips

betv 1 Teachers, Staff, Students and Families

Wednesday, February 17, 2011

Please provide us with your feedback on today's Webinar by answering the questions below. The form
should only take a few minutes to complete and all responses will be completely anonymous. Your

participation is voluntary.

Mo questions have been answered yet.

% 1. My role can best be described as (please check as many as apply):

T_ Community Member [_ School/District I’_ Teachers

r— Family Member Administrator

[ State Administrator

(=] ™ School Support Staff
[ | 7 smanne
If you have a question for the presenters, please type it in An event evaluation will appear as the last slide in the

the Q & A Pane or email sssta@air.org during the Webinar. presentation. Please input your answers directly into the slide.
All answers are completely anonymous and are not visible to

other participants.

For assistance during the Webinar, please contact
the Safe and Supportive Schools Technical Assistance Center
at sssta@air.org.
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The Safe and Supportive Schools @ :
Technical Assistance Center AU W

= Funded by the U.S. Department of Education’ s Office of Safe
and Healthy Students.*

= Provides training and support to State education personnel,
including the 11 Safe and Supportive Schools grantees; district
and school administrators; teachers and school support staff;
communities and families; and students.

= Goal is to improve conditions for learning in schools through
measurement and program implementation, so that all students
have the opportunity to realize academic success in safe and
supportive environments.

*The content of this presentation was prepared under a contract from the U.S. Department of
Education, Office of Safe and Healthy Students to the American Institutes for Research
(AIR). This presentation does not necessarily represent the policy or views of the U.S.
Department of Education, nor do they imply endorsement by the U.S. Department of
Education.
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Home Technical Assistance

Springboard

Roles

School/ District
Administrators

Teachers

School Support Staff

State Administrators

Community & Family

Topics
Engagement
Environment
Safely

School Climate
Mezasurement

O Safe and Supportive Schools

@Engagement | Safety | Environment

Events Topics & Research

Safe Routes to School

State in Focus Partner Highlights

California

The California
Department of
Education (CDE) has
posted 2010-2011
School Climate Report
Cards (SCRC) for
eligible high schools
from districts
participating in the Safe and Supportive Schools
(S3) initiative, View report cards on CDE's
School Climate Report Card website, Learn more
about CDE's S3 program,

View California Profile

New and Improved Nutrition Standards
for School Lunches

February 02, 2012

The United States Department of Agriculture
(USDA) has announced new and improved
nutritional standards for school lunches, The
USDA considers this effort as monumental for
kids, families, educators, administrators, food
service workers and...

Eull post | All posts

States & Grantees

Technical Assistance
Need help improving the conditions for learning in
your school, district, or state? Get Help

Upcoming Events

lmgtlementation Webinar Series:

Effective Planning Strategies for

Program Implementation

Feb 29 4:00 pm - 5:30 pm ET
Mar1 11:00am - 12:30 pm ET
Learn More

View Events

Research

A new report from the CDC examines the
relationship between risk and protective factors
and gang affiliation among high-risk youth, Access
Report

SAMHSA's newly released report finds that rates
of substance abuse are far higher in people with
mental illness. Access Report

News Clips
February 23, 2012

Report: Crime at U.S. Public Schools on the Decline
Violent crime at the nation's schools is declining,
and students and schools are reporting less
bullying and gang activity. But new government
data reports an increase in cyber bullying and
youth suicides.

Read Story

Safe and Supportive Schools
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Polling Question #1 @m

Which of the following best describes your current role?

J State Education Personnel
 District or School Administrator

d Teacher or School Support Staff

d Community or Family Representative

J Student
J Researcher
d Other
o
age - 5 Safe and Supportive Schools
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Polling Question #2 '

Which of the following areas reflect your most pressing
planning needs as you begin implementing
programmatic interventions?

(J Data systems

d Policies

d Professional development/training
d Checklists/templates/tools

d Other

g lSafe and Supporti ve Schools
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Effective Planning Strategies for
Program Implementation

Dr. Kimberly St. Martin, Michigan’s Integrated Behavior Learning Support Initiative
Drs. Don Chapman and Andy Whisman, West Virginia S3 Program




Implementation Webinar Series @M

1. Using Data to Identify Programmatic Interventions
(December 2011)

2. Effective Planning Strategies for Program

Implementation

Implementing New Programs

Evaluating Program Implementation

5. Communicating Impact of Program Implementation

W
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Introduction
(Sandy Keenan)

Getting the Support Your School Needs (Dr. Kim St. Martin)

Making it Happen in Your School (Dr. Kim St. Martin)

West Virginia S3 Program’s Implementation Planning Efforts
(Drs.Don Chapman and Andy Whisman)
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Model for Identifying and Implementing
Programmatic Interventions

5. Implement 1. Review
Change(s) data/evaluate

2. Assess
4. Plan current
Change(s) programmatic
interventions

3. ldentify
change(s) or
needed
programmatic
intervention(s)

Importance of Practical g Q L .
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Overview of Take Aways from ' :
Previous Webinars 3 Y a

= Establish school climate team (ideally pre-existing group) that will work
together throughout school climate improvement process.

= Examine a range of data thoroughly to identify target areas, including
disaggregated school climate survey data.

= |dentify appropriate programmatic interventions that have demonstrated
positive results and align with:

- the strengths and needs of your school

the types of improvements desired

your capacity to implement a sustainable program with fidelity over time

your school setting

other improvement efforts in your school and district

= Refer to resources that can help teams.

+ Undergo improvement process systematically (SSSTA’ s Identifying and Implementing
Programmatic Interventions, NIRN’ s Installation Stage Assessment).

« Locate potential programmatic interventions (SSSTA’ s List of Evidence —Based
Programs Resources).

Importance of Practical g B A .
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Basic Planning Activities to Consider @Mﬁ

= Ensure you have information on all aspects of the chosen
programmatic intervention(s).

= Develop alogic model that aligns with your vision, goals, other
plans, and selected programmatic interventions and that will guide
planning and activities for the year.

= Plan how you will implement each aspect of the programmatic
intervention(s).

- Determine who will be doing what.

- Determine when tasks will be done.

- Develop a budget.

- Secure needed resources.

- Plan professional development.

- Plan access to technology and support.

- Schedule times to monitor progress throughout the year.

Getting the Making It . 51 )
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Getting the Support Your School

\[=T=Te (5
Dr. Kimberly St. Martin
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Logic of MiBLSi @Mﬁ

= A statewide structure to create capacity for an integrated Behavior
and Reading Multi Tiered System of Supports (MTSS) system that
can be implemented with fidelity, is sustainable over time and
utilizes data-based decision making at all levels of implementation
support.

- Partnership between Intermediate School Districts (ISDs)/Regional Service
Agencies (RESAs) and Local School Districts focuses on shared ownership and
accountability around implementation of an integrated MTSS model.

= MiBLSi is funded through Michigan Department of Education’s
Office of Special Education via a State Personnel Development Grant
from the U.S. Department of Education’s Office of Special Education
Programs.

Getting the Making It . BA )
Page = 15 Introduction Support Your Happen In Your ) WV S8 Planning @ Safe and Supportive Schools
age Efforts OEngagemenl |Safety | Environment
School Needs School ;




Logic of MIBLSI (continued)

= Goal:
- Schools/Districts implement MTSS practices with fidelity.

- Schools/Districts are supported through an infrastructure that promotes
continuous improvement and sustainability.

= Two categories of work:

1. Gaining access to effective practices based on need, fit, resource availability,
evidence, readiness for replication, and capacity to implement

2. Raising support for the implementation of the practices

Getting the Making It : ‘ ~ \ .
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Considering the Science of Implementation

= A program or practice being considered for adoption requires one
set of activities.

- The activities being referred to are things within the program (or
components/steps within the practice) necessary for practitioners to gain
familiarity around prior to implementation.

= “Implementation” is a very different set of activities (e.g. developing
systems to support implementers, allocation of resources).

Citation = 1 Getting the Making It ‘gl
. WYV S3 Plannin Safe and S tive School
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Considering the Science of Implementation < ¥ :
(continued) B TS Y

= Leadership within all layers of the system must support both
of these concepts and issues simultaneously.

* Implementation occurs in stages:

- The stages are recursive (e.g. staff turnover may require a need for re-
training in the practice/program; school building consolidations may
impact scheduling and resources available to support the implementation
of the practice/program).

- Support to schools/districts must be differentiated by stage of
implementation.

- Support is needed at all levels of the system (e.g. student level, grade
level, building level, district level).

Citation = 1
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Supporting Schools/Districts Through

the Stages of Implementation

Description

Initial Try out the practices, work out details, learn
Implementation | from and provide significant support to
implementers

Continuous
Improvement/
Regeneration

Citation = 1 ‘5 S
Safe and Su ortive Schools
(70 pp -
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District Infrastructures to

Implementation

District Cabinet N R

= Vision

* Policy

* Providing for implementation
supports (coaching, training,
evaluation)

. . T
Barrier busting District Rtl Coordinator

Page = 20
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Building by Building Implementation 2:-4€ 1
Challenges N 4. Y

= |f district infrastructures to support implementation are not formally in
place, things like principal turnover, staff turnover and building
consolidation may quickly dismantle implementation efforts.

- There may be inconsistent implementation efforts across buildings and grade
levels within the buildings.

- Training around the data, systems and practices might be viewed as a one time
event. Once training is done, the belief tends to be “we are doing it”.

- Needs and barriers that need to be addressed with cabinet level leaders
(executive leadership) might not be communicated in a formal and timely way,
potentially causing building leadership teams to feel “stuck”.

Getting the Making It ; B .
Page 21 Introduction Support Your Happen In Your LAY SE3ﬁPIann|ng ‘ v ASafe and Supportive Schools
orts &Engagemem |Safety | Environment
School Needs School Qﬁ




Polling Question #3 @Mﬁ

Think about implementation of various programs or
school reform initiatives. Which implementation
challenge have you seen occur MOST frequently?

 Inconsistent implementation across the building

 Infrequent training and re-training opportunities

1 Barriers and needs impeding implementation are
not addressed in a timely manner

Getting the Making It : ‘ ~ \ .
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Questions?

If you have a question for the presenter,
please type it in the Q & A Pane or email
sssta@air.org.

Microsoft Office Live Meeting - livemneeting.com - Meet Now: NDTAC

| need some help measuring school climate? Wha can | call7] sk o 0

MNo questions have been answered yet.
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Making it Happen in Your School

Dr. Kimberly St. Martin

‘.\S fe and Su t e Schools
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Examples of How to Make It Happen in  §8
Your School T =r 0

= Implementing Behavior Supports

= Ensuring Program Quality and Outcome Data Necessary for Evaluating
Implementation Efforts

Getting the Making It ; g .
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Summary of PBIS: Big ldeas

1. Systems to support
* problem solving at multiple levels
(school, grade, class, individual student)
- Data-based decision making
« Long term sustainability

2. Information
* On going data collection & use
« Office Discipline Referral (ODR)
» Student Risk Screening Scale (SRSS)
» Suspension/expulsion, attendance, tardy
* Program Quality Measures

3. Practices
* Intervention or practice has evidence to support its efficacy

Getting the Making It , ‘5 \ .
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Maximum
Implementation Student

Fidelity Outcomes

Training
+

Coaching
+

EV al u at I O n ‘ % kSafe and Supportive Schools

& ”Engagemem |Safety | Environment



Receivers of Training "

= Principals and central office administrators who support principals

= Coaches:
- Internal: Employed by the district and spend time within the building(s)
- External: Employed outside of the district (ISD/RESA)

= Building leadership teams

= Staff for focused skill development that goes beyond the information
presented to the leadership teams

= Families

Getting the Making It . Q\ )
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Recelivers of Training

The role of the building leadership team is to attend trainings in
order to deepen their knowledge around the data, systems, and
practices for Tiers I-1ll behavior and reading supports.

The team develops fluency in the use of tools, resources & materials
necessary to create the products needed for implementation (e.g.
school-wide expectations, behavioral matrix, lesson plans, etc.) with
the intent to use the tools with all staff in the building.

Following training, the team develops staff capacity around the
information and helps to establish consensus for the practices and
systems needed to support the practices.

The coach attends the trainings and assists the teams with staff
activities to support implementation. There is a gradual release
of responsibility from the coach to the team.

Getting the Making It A
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MIBLSI Universal PBIS Training

Seguence

= January-June: Universal Behavior Supports (Tier I)

- (3 days) Administrator and Internal/external Coach trainings

- (3 days) Coaches’ Trainings

- (3 days) Leadership team trainings

- (1/2 day) Schoolwide Information System (SWIS) data system training

= Initial Implementation of universal behavior supports begins in the Fall.

Getting the Making It , ‘g \ .
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Universal Behavior Supports

Big Ideas Around Behavior

=Define expectations across common areas of the school

=Teach the expectations with examples and non examples (e.g. behaviors
that are not considered acceptable in the setting)

*Monitor adherence to the defined behavioral expectations

=Acknowledge students who are demonstrating them with positive feedback
that is directly tied to the expectations

=Correct students who are not demonstrating expectations with a continuum
of conseguences that are agreed upon by all staff and consistently applied

=Use Data to determine areas of strength and need

Citation = 2 Getting the Making It 5;
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Schoolwide Expectations

Bienvenidos a la
Escuela Hall
- AN

la 56

Donde las
Expectaciones de las
v-“¢llas Brillan

guridad
| — iomando Responsibisdad
* ~titud es Positiva

Welcom o =
Hall Sctéol

Where Star
Expectations Shine!

g:safe‘;_umg e A 3 i
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Hall Elementary

PREPARED RESPECT OWNERSHIP

Kalamazoo Central High

LWAYS
RESPONSIBLE

TEAMWOR,K

| CITIZENSHIP -

Lakeview Elementary

In Our School...

We are RESPECTFUL
ds, feet, objects

* Ke

= Follow adults'direwtions immediately

\\ e are CARING
Use positive words when speaking to
peers and staff
* Keep school property free from litter
and vandalism

2 are HONEST

= Have your school ID

= Have & legitimate hall pass when in
the hall

Milwood Magnet
Middle School

ﬂ Safe and Supportive Schools
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Specific Expectations/Rules

Expectation Arrival & Departure Hallways & Common Areas Classroom & Instructional Areas Bathrooms
* Keep hands, feet, objects and *Keep hands, feet, objects and | *Listen without talking when others are speaking;
Be unkind words to self unkind words to self wait your turn *Keep hands, feet,
Respectful * Watch where you are going *Listen without talking when *Signal for help; wait quietly objects and unkind
and be alert others are speaking *Keep hands, feet, objects and unkind words to words to self
self *Give people their
personal space
i *Personal electronic devices, *Walk on the right side of the *Be on time with all necessary materials with you; | *Go, flush, wash
| hats. coats. backpacks, purses, hallway planner, pencil, etc. *Put trash in can
3 Be etc. stored in locker during *Follow adult directions *Clean up after yourself and put away materials *Return quietly to class
Responsible instructional hours immediately you used *Follow adult directions
Leave take expensive personal *Follow adult directions immediately immediately
belongings home
| *Follow adult directions
| _immediatelv
i *Use a quiet, inside voice *Hold the door for the person *Use z quiet, inside voice *Knock on stall door to
Be | *Use positive words when behind you *Use positive words when speaking to peers and check availability
Caring ' speaking to peers and staff *Use a quiet, inside voice staff *Use a quiet, inside
| *Keep school property free from *Use positive words whesa *Returned borrowed property in the same voice
| htter and vandalism speaking to peers and staff conditicn as it was given to you *Use positive words
| *Keep school property fres *Keep school property free from litter and when
1 from litter and vandalism vandalism spf:aking to peers and
| stai
*Keep school property
*Have your school Planner and *Have a legitimate hall pass *Use your own materials Planner
Be ID when in the hall *Report problems and people not meeting 2006-2007
Hosest "Report problems and people not | *Report problems and people expectations to an adult

meeting expectations to an adult
*Admut mistakes; tell the truth
the first ume

not meeting expectations to an
adult

* Admit mistakes; tell the truth
the first time

* Admit mistakes; tell the truth the first time

aawnﬂﬂﬂﬂnﬂﬁﬂﬁ!\!\t\t\
e R T S e e ==
Milwood Magnet (Middle) School Planner
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Teaching Plans for Expectations

Behavior expectation or rule to be taught: Be Respectful

Location for expectation: Hallway

Rationale/why following the rule is important: Itis important to be respectful to your peers and adults in school. Using words or actions to
harass, tease, or bully another person is inappropriate and can hurt others physically or emotionally. Negative interactions in the school

interfere with learning and can cause problems at school and in the community

Provide examples to help students better understand what is and what is not the expected behavior:

Examples of expected behavior. Choose examples of that best “fits” Non examples of expected behavior that are:

the general case of what the behavior expectation -More similar to examples of expected behavior rather than
outrageous nonexamples

-Typical of what students do when they are not engaged in the
expected behavior

Joe bumped into Mary in the hallway and her books fell to the Joe bumped into Mary in the hallway and her books fell to the
ground. She was upset because she would be late to class and ground. She was upset because she would be late to class and
started to call him names. Joe recognized that he was not paying called Joe a “jerk.” Joe got angry and told Mary she was ugly and
attention and decided to apologize and help Mary pick up her books. | stupid. He walked away and Mary was late for class. Mary was mad
Her teacher gave him a positive referral, and Mary thanked him for and began to spread untrue rumors about Joe to hear friends.

resolving the problem with respect.

Provide opportunities to practice and build fluency:

Set aside a few minutes at the beginning of each period to practice the rule.

As the teacher models, have individual students demonstrate examples and nonexamples of following the rule (role play)
Tell students about the consequences for following and not following the rules

Acknowledge appropriate/expected behavior:

When students model the expected behavior during the practice session, the teacher will point out how the behavior demonstrates showing
respect to others.

The teacher will acknowledge respectful behaviors from students throughout the day following the “Be Respectful”’ lesson

Page = 34




Defining the Practice and Necessary
Supports: Practice Profile

Critical Ideal “Gold Acceptable | Unacceptable Harmful
Component | Standard™ of Variation Variation Variation
the component

To determine the level of use for the practice,

system, strategy, etc. critical components of the
practice need to be clearly identified along with
variations along the implementation continuum

Getting the Making It , ‘B \ .
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Building Principal Practice Profile

Critical Ideal “;old Standard™ Acceptable Variation Unacceptable Variation Harmful YVariation
Component AT itewas within the category are in place Al irems within the catepary In place e ar more Hem(s) is e ar more itemis) is
(mopn-nepotiable) SECHITING OCHFFINE
Support key = Attemnpts to anticipate and develops a plan Dievelops a plan o address staff concems = Mo plan exists to = Mo plan exists o
stakeholders for staff concerns that might emerge related related to the implementation of MTSS as address staff concerns address staff concerns
through the 1o the implementation of MTSS data, they emerge related to the related o the
change process systems, and practices implementation of implementation of
Attemnpts o identify but is Initially MTSES MTES
Accurately identifies where staffs concerns inaccurate in identifying staff"s concerns
are in relationship o the implementation of related o the implementation of MTSS = Mo atternpts o * Failure to address staff
MTES data, systems, and practices data, systems, and practices accurately identify concems related o the
where staff’s concerns implemcntation of
Differentiates leadership supports for staff Provides informal leadership support to are in relationship o MTSES
who perceive the changes as first order those staff who perceive the changes as the implementation of
{aligns with their current belicfs) or second first order (aligns with their current beliefs) MTS5 data, systems, * Failure to differentiate
order (conflicts with beliefs) and is willing to initiate more formal and practices lezadership supparns for
lzadership support if the need arises staff who perceive the
Preplans mechanisms to differentiate * Owver-reliance on changes a= first order
leadership supporis for staff who have Differentiates leadership supports fior staff external coaches or {aligns with their
concermns about MTES implementation efforts that have concems about MTSS knowledgeable MTSS current beliefs) or
{perceive change as second order) so that implementation efforts (perceive change as consultants to support second order (conflicts
supports are immediately available and second order) but has not preplanned those s1aff in their with belicfs)
responsive by: supports. Consequently there is a time lag demonstration of the
between the identified need and the practices rather thamn » Failure to provide
o Providing vicarious experiences about supports provided. The supports include: using external supports implementation
what they arc being asked to implement 1o help develop or supports to staff
o Providing vicarious expericnces about leverage internal through formal
o ldentifying a few critical behaviors for what they are being asked to supports coaching suppoms
staff to engage in first, that will produce implement fromm staff intermal
the biggest results * Prer to poer supports is and/or external from
a  ldentifying a few critical behaviors for not embedded into the the district andfor peer
o Using data to demonstrate efforts are staff to engage in frst, that will sysicm in an ongoing o peer coaching
working produce the bigpest results MANEr b Cnsure supports
fidelity of
o Hamessing the positivity foom the staff a  Using data to demonstrate efforts are implementation « There is an awareness
about implementation as a whole so it working that misinformation is
helps to bring the resistant staff along » Failure to provide eing provided w staff
a  Hamessing the positivity foom the multiple cxposures to regarding
o Creating ways to modivate staff o staff about implementation as a whole address common implementation efforts
engage in implementation practices 53 it helps to bring the resistant staff misconcepiions and however, the
along allowing the misinformation is not
o Demanding accountability and being misconcepiions to adequately addressed
prepared to demonstrate directive and o Creating ways to motivate staff o continue 1o exist and'or is informally
Importance of Practical g Q l .
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Coaching Practice Profile

Critical Ideal “(zold Standard™ Acceptable Variation [Unacceptable Yariation Harmful Variation
Component Al irems within the category are in place All items within the category in place Clre or more itemis) is {ie ar more items) is
(mon-negotiable) OCCUFFIRE OCCWFFINE
Reinforcement of | = Coaches provide intermitient celebrations | = Coaches provide an anmal celebration = Coaches do not plan for | = Coaches do not
leadership team & the principal and leadership team based with the principal and leadership team celebrations with the recognize that changes
and school on accomplishing action items as well as related to accomplishing action items principal and leadership in staff behavior will
faculty based on student cuicome and'or program andor based on stodent outcome or team related to come prior o changes
qualityiTidelity data program quality'fidelity data accomplishments in student cutcomes
= Cpaches recognize and communpicate that | = Coaches reoopnize and communicate that | = Coaches maintain aratio | = Coachies have a ratio of
changes in staff behavior will come prios changes in staff behavior will come prior aof 2:1 or 1:] between inicractions negatively
to changes in student outcomes and to changes in student oulcomes positive skewed by focusing
celebrate these changes acknowledgements and MOre on SUZgesiions
= Cpaches encourage the team to use suggesticns for for improvement than
= (paches encourage the team to use celebration worksheets to identify improvement positive
celebration worksheets to identify acoomplishments and plan for acknowledgements
aconmplishments and plan for celebrations with the entire staff, students,
celebrations with the entire staft, students, andfor families and school community
and/or families and school community
= (Cpaches maintain a ratio of at least 3
= Cpaches maintain a ratio of at least 4 positive acknowledgments to 1 suggestion
positive acknowledgements o | for improvement
suggestion for improvement
= (Cpaches use positive reinforcement,
acknowledgment and celebrations o
shape the behavior of the principal,
leadership team members, and school
staff in moving towands the gold
standards" for implementation of MTSS
Participate in = Amtends every building leadership team = Attends every building leadership team = Attends some of the = Fails to attend
leadership team training in its entirety with the building training in its entirety building leadership building leadership
activities leadership team team trainings or is team trainings
= Attends most scheduled building consistenily late or
= Aftends all scheduled building leadership leadership team meetings and ensures that leaving early * Prowvides conflicting
fcam meetings information from any mecting missed is information during
reviewed and acted upon in a timely = Fails to model team trainings which
Getting the Making It ; Q .
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Building Leadership Team Practice

Profile

nre_si> D
Building Leadership Team Response to Intervention Practice Profile
Focused Practice: Integrated Behavior and Reading Response to Intervention (RtI) Model of Schoolwide Supports
Outcomes for this Practice: Schoolwide implementation of RtI practices with fidelity resulting in successful student outcomes
Critical Component| c LE R Doeé thls-grmcal th Ideal “Gold Standard” of the Critical | Acceptable Variation of the Unacceptable Variation of the
(non-negotiable) omponegtuwc:;t::?ute s Component Critical Component Critical Component
Team plans and * Provides for a clear direction * Annual implementation plan is * Annual implementation * A plan is developed but not
coordinates of implementation action developed and is embedded within plan is developed and is monitored (follow through of
implementation steps and necessary the school improvement process. aligned with the school action steps does not take
efforts allocation of resources to * Team obtains staff consensus improvement process. place).
accomplish action steps. around implementation plan. * Team works with district * Resources are provided but are
* Provides monitoring of * Team reviews progress toward administration or not sufficient to support
implementation efforts so annual plan monthly. Intermediate School implementation efforts.
that the plan is continued or * Team coordinates implementation District (ISD) personnel * Plan is not adjusted to fit needs
appropriate adjustments can activities based on implementation to access resources to of students and school.
be made. and student outcome data. support implementation
* Team “makes room” for efforts.
implementation by combining and
braiding current school initiatives.
* Team works to allocate resources
to support implementation with
fidelity.
* A process is identified for student
access to Tier II-IIT supports and
effectiveness is monitored.
Team * Helps to ensure school * Implementation plan, with * Information on * Schoolwide support
Communicates community “buy-in” and common vision for schoolwide implementation efforts is information is provided to
implementation involvement. supports is shared with staff and shared through some, but not all key
efforts to * Provides opportunity to school community. newsletters, email, etc., as stakeholders.
building staff, reinforce staff * Implementation status updates are alternatives to staff * Information on
school implementation efforts. provided at monthly staff meetings. implementation activities is
community and * Provides opportunity to meetings. * Staff may be shared, but not in a timely
district receive input from staff * Feedback is gathered from staff by acknowledged through manner.
administration around practicality of the leadership team. formal public venues or * Information is shared, but the
implementation work and * An acknowledgement system is informal private venues. receivers of the information do
success of the program. implemented to encourage staff not understand what it means.
application of Rtl skills.
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Polling Question #4

How useful do you feel Practice Profiles could be in
providing feedback to support the implementation of a
practice or program?

d Very useful

(J Somewhat useful
J Not useful

Getting the Making It . gl )
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Questions?

If you have a question for the presenter,
please type it in the Q & A Pane or email
sssta@air.org.

Microsoft Office Live Meeting - livemneeting.com - Meet Now: NDTAC

| need some help measuring school climate? Wha can | call7] sk o 0

MNo questions have been answered yet.
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Program Quality vs. Outcome Data @m

= Program Quality Data:
- “Are we doing what we said we were going to do?”

= Qutcome Data:

- “If we are doing what we said we were going to do well, is it having a positive
impact on student outcomes (behavioral and academic)?”

= Program Quality + Outcome Data = Data-based decision making for
Implementation success

Getting the Making It . g\ )
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Program Quality Data Examples

= Benchmarks of Quality (BoQ)

= Observation forms for:
- Common areas (non-classroom settings)
- Observing the quality of supervision occurring on the playground or lunchroom
- Practice Profiles

Getting the Making It , g\ .
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Benchmarks of Quality (BoQ)

School-wide Benchmarks of Ouality (Revised)

TEAM MEMBER RATING FORM
Crirections: Place a check in the box that most accurately describes on each bemchmaris

Check Ome

T Place (+4)
Needs
Improvement
{#

Not In Place (<)

Team has imd i oIt
Team has regular meetings (at least meomthls)
3_. Team has established a clear missionporpose
Facu]:l:j,r - Faculty are aware of behavior problems across campns throush regnlar data
Commmtment sharing
Faculiy feedback iz cbiained throunghowut the year
Drisciplime pr described in marrative format or i in graphic formost
Drisciplime process imchad o ion procedurs
Driscipli £ 1 form inclades fnd - Fal in decisi dci
. Problem behavicrs are defined
- hiaporfmainor behaviors are clearty dbi fferentiated
- Suggested ammay of appropriate e o j {offie d) problerm
behavicas

- Data system is nsed to collect and analyze ODF data

- Audditional data collected (amendance , prades, faculty attendance , surveys) and
Established used by Sﬁ"E‘BS’:am =

- DData analyzed by team at least monihlsy
5. Data shared with team and faculty meonthly (modindnooma )

Expectations 7. 3-5 positively stated —wide exp ioms are p d arcurd

& Rules 2. Expectations apply to both stndents and staff

M&bpﬂi Q_ Fmules are d and for specific settimgs (setiings where data sug secst
miles arse it §]

0. Fmles are Iimloed o expectations
1. Staff are inwolved in developmenit of expectations and miles

Reward' ZT. A system of pewards Das elemments that are fmpl d comsl iy across
R Emiti campus

P].‘D_gl?m 23 A varnety of methods are nsed to rewrarnd staderndts

Established 24  Rewards are linked to expectations and males

25_ Rewards are varied to maineain smadent interest
6. Ratios of acknowledzerment o cormections are high

27. Stedents are irmvolbved in i Afarinesid lopdng i ¥
ZE. The muclad e iy for staffrfa Ity
W\-Id&. K., & George, H. {March, 20000,
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Benchmarks of Quality

Implementation Snapshot: Data Entry & Analysis Plan Established

Benchmarks of Quality (BoQs): (Items 13-16)

Data system is used to collect and analyze ODR data

Additional data collected (attendance, grades, faculty attendance, surveys) and used
by SWPBS team

Data analyzed at least monthly

Data shared with team and faculty monthly

Implementation Products and Outcomes

School utilizes Schoolwide Information System (SWIS)

Data collection plan for behavior that includes attendance,
grades, faculty/staff attendance, surveys, universal screening for
behavior (Student Risk Screening Scale(SRSS) along with Office
Discipline Referrals (ODRS)

Research
Irvin, L.K., Horner, R.H., Ingram, K., Todd, A.W., Sugai, G., Sampson, N., & Boland, J. (2006). Using office discipline referral data for decision-making about student

behavior in elementary and middle schools: An empirical investigation of validity. Journal of Positive Behavior Interventions, 8(1), 10-23.

Todd, A., Horner, R., Newton, J.S. Algozzine, B., & Algozzine, K. (2010). Effects of Team-Initiated Problem Solving on

Practices of School-wide Behavior Support Teams. Journal of Applied School Psychology interventions. Journal of

What is it?

Schools utilize a data management system that allows for visual displays of data to assist in the
problem-solving process. Additional data (attendance, grade, staff/faculty attendance, surveys) are
also utilized as part of the problem-solving process and routinely shared with School Leadership
Team, faculty/staff, and other key stakeholders.

a
a
a

o000 00D

Supporting Implementation:

Role of District or ISD Rtl Coordinator:

Work with District or ISD IT personnel to determine best way to get access to school
based information

Provide technical assistance in understanding SWIS to the district administration as
needed

Share success and challenges with district and/or ISD implementation teams

Role of Administrator:

Promote use of data that is reliable and represents climate in building

Support staff to consistently report data accurately

Work with district, team and faculty to understand use of data to screen students
who may need additional supports

Allocate time for data entry and report generation

Allow time in meetings, newsletter, etc for data summaries

Celebrate success with team, faculty, community and district

Role of Coach

Supporting Implementation

Role of Team:

a

a
a
a

a

Understand how to collect and analyze data
Understand how to use data for decision making

Understand how to build precision statements that lead to solution
development and action steps required for change

Identify data analyst on team (may be multiple School Leadership
Team members who generate reports and analyze data prior to
each meeting)

Establish a data collection plan that includes multiple sources of
data to assist in the problem-solving process

Complete the “Data Sharing Worksheet” to ensure data is
routinely shared in a variety of ways across key stakeholder
groups

Share/showcase data and outcomes with school community

Role of Staff:

a
a

Provide feedback
Develop skills for interpreting reports and graphs

Role of Student, Family, Community:

a

Read school updates

a Use of examples to show how data is used, analyzed and presented

a Share implementation products and outcomes with District or ISD Rtl coordinator

a Ensure team uses data and problem-solving process during team meetings and staff
facilitation activities

a Ensure team know how to generate necessary reports and graphs for team and staff
meetings

Citation = 5
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Polling Question #6 @m

How often are you collecting, analyzing, and using
program quality/fidelity data to inform decisions?

1 Once per year
 2-3 times per year
d Monthly

d Never

A Don’ t know
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Outcome Data

= Student Risk Screening Scale (SRSS)
= SWIS Office Discipline Referral Data

= Academic Data

Getting the Making It , ‘g \ .
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SRSS Form

Student Risk Screening Scale {(SRSS; Drummond, 1994)
District:
School:
Teacher:
Date:

Directions: Each classroom teacher will fill in the names of the students in alphabetical order (use additional sheets of this Scale as
needed). Rate all of the students on each behavior using the following scale: 0=Never, 1=Rarely, 2=0ccasionally, 3=Frequently. At
the bottom of page 2, please summarize the number and percent of students in each risk category.

The total scores range from 0 to 21, forming three risk categories:

(L) Low Risk (0to 3) (M) Moderate Risk {4 to 8) (H)High Risk (9to 21)
Lie Beh P i N Total Risk
. ' ehavior eer Academic egative | Aggressive o] is
Student Name Stealing gheat, Problem Rejection Achieve- Attitude Behavior (0-21) (circle)
neak
ment
1 LM H
2 LM H
3 LM H

Getting the Making It , ‘g \ .
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SWIS Office Discipline Referral Data

s WI s : . swis | cico School-wide Information System |

Main Menu Data Entry Reports Tools Help Logout
Main Menu SWIS Demo School
& Data Entry i Reports
= School Information = Average Referrals Per Day Per Month
= Enrollment & School Days Per Month = Referrals By Problem Behavior
Staff Information Menu % Referrals By Location
= Add/Revise Staff = Referrals By Time
= Display Staff Status = Referrals By Student
=% Merge Staff @ Other Reports
Student Information Menu = Custom Report
= Add/Revise Student = Custom Graph
% Display Student Status = Referrals by Staff
= Merge Student = Suspension/Expulsion Report
Referral Information Menu = School Ethnicity Report
= Add/Revise Referral % Individual Student Report
= Find Referral = Year End Report

% Student & Staff Lists

@ Tools

= Data Integrity Report
= Data Download
% Account Preferences

= School Preferences

Citation=6 & 7
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Determining Readiness for Tier |l and 2-4€ ¢
Tier Ill Supports L, ?l

= The district implementation team manages implementation efforts through
data analysis, identification of needs, removal of barriers that are within
their realm of control.

= The district cabinet (executive leadership) will play an active role in
ensuring MTSS is a priority, aligned with the overall vision, that adequate
resources are allocated and barriers are removed.

* Recall the stages of implementation. As buildings are working to
implement Tier I, the team is preparing for implementation of Tier Il and
Tier 11l supports (installation).

Getting the Making It , 5L .
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Supporting Schools/Districts Through
the Stages of Implementation

Description

Initial Try out the practices, work out details, learn
Implementation | from and provide significant support to
implementers

Continuous Make it easier, more efficient. Embed within
Improvement/ | current practices.
Regeneration

‘ Safe and Supportive Schools
000 Engagement |Safety | Environment

>
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Receivers of Tier Il and lll Behavior 6.3 '
Supports %y b

= District Implementation Teams
= Administrators
= Coaches

= Building Leadership Teams
- (1) day for targeted behavior supports
- (1) day for strategic reading supports
- (1) day for intensive reading supports

- Data review days for the leadership to review program quality and outcome data

Getting the Making It , ‘B \ .
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Receilvers of Tier Il and Il Behavior

Supports (continued)

= Behavior response teams

= Staff training:
- Check in Check Out (CICO)
- Functional Behavior Assessment (FBA)
- Other tier Il behavioral interventions

= Families

Getting the Making It , ‘g \ .
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Access to MIBLSI Resources Shared Today

http://miblsi.cenmi.org

e
v/ = 7 ) ) Michigan's Integrated Behavior and Learning Support Initiative

I
Home MiIBLSi Model RtlCoordination Coaching Events Presentations Links Questions About

- A

+ | [ rRss

MiBLSi 2012-2013 Application for
Participation is now available

Friday, February 03, 2012 - 5:00 PM

helping students REGISTRATION NOW OPEN for the
become better 2012 MiBLSi State Implementers'
readers with social Conference!
skills necessary for Wednesday, February 01, 2012 - 6:46 AM
success 2011 Anita Archer Handouts Available
— for Download
What does MIBLSI do? Thursday, December 08, 2011 - 7:07 PM
Inclement Weather Policy
Michigan’s Integrated Behavior and Learning Support Initiative (MiBLSi) is Tuesday, November 29, 2011 - 1:03 PM

funded by the Michigan Department of Education, Office of Special Education.
2011 Coaching/RtI Coordination

This project is designed to help schools develop schoolwide support systems in Conference PowerPoint Presentations
reading and behavior. and Materials Now Available
Monday, October 31, 2011 - 6:01 PM

A summary of the MIiBLSi model can be found here:
Bully Prevention Section on Website
Monday, May 02, 2011 - 12:40 PM



http://www.cenmi.org/miblsi/

Questions?

If you have a question for the presenter,
please type it in the Q & A Pane or email
sssta@air.org.

Microsoft Office Live Meeting - livemneeting.com - Meet Now: NDTAC

| need some help measuring school climate? Wha can | call7] sk o 0

MNo questions have been answered yet.
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West Virginia S3 Program Planning

Efforts
Drs. Don Chapman and Andy Whisman
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West Virginia’s S3 Schools

= 47 High Schools in 18 Districts
o 22 Intervention Schools

o 25 Non-Intervention Schools in those Districts

= |ntervention Schools

o |dentified as “low performing” in 2010 SY
o Sixteen are grade 9-12 schools

o Enrollment: 200 to 1200 students
o Low SES: 30% to 77%
o Disabilities: 7% to 23%
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Support Structure for Local
Implementation

WYV Department of Education
Office of Healthy Schools
Vision and Guidance
Policy LEAs
Project Management Fiscal / Programmatic Support
Financial Resources
Professional Development

Intervention
Schools

WYV Department of Education : -

Office of Research School Climate Specialists

- Survey and Incident Data » School-Based Team and Staff
Collection, Analysis, Reports Tralnmg and TA

« Performance Measurement * Planning Support

« Planning Support * Implementation Guidance

* Technical Assistance

Getting the Making It : ‘Q \ .
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Strategic Steps of the WV Model for

Positive School Climate

Year 1

Organization

Monitoring and Annual
Evaluation . .

Fidelity

Assessment

Assessment

Year 2

Planning and

Implementation Capacity Building

\/
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Financial Allocation for Local Implementatio @m&

S3 Grant

Award « Must be approved by
the State prior to

J expending funds

» Must conceptually
link to data-
determined needs

~ /0%

Interventions hl

~30%

School-Based Team Support

* Must demonstrate
adequate supports

School Climate Specialists .
are in place

Data Collection

 Vetted by School
Climate Specialists

Logistics

J J
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Data to Support Intervention Selection @Mﬁ

Vleasures

Climate Index
Provides an Twenty Fifty-six
overall global indicators measures
measure of tapping to derived from
school climate Engagement, student and
conditions on a| Safety, and staff survey data
9-point stanine |  Environment and discipline
scale domains/ incident data

subdomains of - from WV

the model for Education

school climate Information

measurement System
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Intervention Selection

Safe and Supportive Schools
(S3) Intervention Plan

Intervention Information

Type/Name of Intervention *

{(Examples: Rachel's Challenge, Positive Behavior Support, etc.)

Description of Intervention *

{(Example: Dance as an incentive for Positive Behavior)

‘ ! kSafe and Supportive Schools
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Intervention Selection

Page = 62

Environment - Diciplinary Environment

18. Disciple Problems Reported at School

a.) Percentage of students who report insignificant or mild problems with disruptive student behavior or cutting
classes/truancy

18.a) Current Level

18.a) Target Level

18. Disciple Problems Reported ar School

b.) Percentage of students who agree or strongly agree that all students are treated fairly when they break school rules

18.b) Current Level

18.b) Target Level

18. Disciple Problems Reported ar School

c.) Percentage of teachers who report insignificant or mild problems with disruptive student behavior or cutting
classes/truancy

18.c) Current Level

18.c) Target Level

v \Safe and Supportive Schools
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Intervention Selection

Other Data

There may be other data that you want to use for your
intervention. Please list them below along with the Current and

Target levels if available.

Other relared dara thar you may use for your intervention.

(Examples: HEAP, Educators Handbook dara, Dropout, Attendance, Parent Surveys, etc.)

Measure Addressed

Example: Tardiness, etc

‘ g \Safe and Supportive Schools
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An Example

Panther Prowl with Pride Positive Behavior Program

Through Panther Prowl! with Pride Positive Behavior Program, students may purchase items using
“currency” they have earned. As well, they may bid on items in an "auction" type setting at a
holiday season event, and as such will have to calculate and budget what they can afford to
spend when making purchases. Students also have to determine how to strategically bid on
items in order to get the best deal in the auction.

Discipline Problems Reported at School

Percentage of students who report insignificant or mild problems
. . : . 27.9% 45%
with disruptive student behavior or cutting classes/truancy
Percentage of teachers who report insignificant or mild problems
. . ) ) 22.1% 30%
with disruptive student behavior or cutting classes/truancy
Percentage of students who agree or strongly agree that all 25 104 350
students are treated fairly when they break school rules '

Attendance
Discipline Referrals
Disciplinary Actions

Getting the Making It . ‘g \ )
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Key Points Regarding WV S3 Efforts @Mﬁ

1. Strategic steps of the WV Model for Positive School Climate provides
an organizational framework for planning.

2. WV School Climate Index provides an assessment framework that
ensures that data used in school-level planning is conceptually linked
to research-based domains of school climate.

3. Internet-based intervention plan and vetting process:

= ensures interventions are conceptually linked to the needs and
capacities of the school

= can serve as a tool to monitoring progress and evaluation
outcomes
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Webinar Take Aways @m&

= Do not jump too soon from identifying a programmatic intervention to
implementing it. It is essential to plan and develop systems to avoid false starts
and wasted resources.

= Ensure there are systems of support at the district level for school building level
implementation.

- Data systems
- Policies
- Professional development

= Develop templates and checklists to help staff systematically implement and
monitor progress.

= Capitalize on systems and resources that are already in place so long as efforts
are aligned with the identified strengths and needs of your school and desired
outcomes.
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Questions?

If you have a question for the presenter,
please type it in the Q & A Pane or email
sssta@air.org.

Microsoft Office Live Meeting - livemneeting.com - Meet Now: NDTAC

| need some help measuring school climate? Wha can | call7] sk o 0

MNo questions have been answered yet.
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Upcoming Webinars 3.1

= Enhancing Peer-to-Peer Relationships to Strengthen School

Climate
March 28, 2012 4:00 pm - 5:30 pm ET
March 29, 2012 11:00am - 12:30 pm ET

* The FY11 schedule of Safe and Supportive Schools TA Center
Webinars will be posted as soon as it is available. Upcoming topics

will include:
o Implementing New Programs: The Impact of Existing Context
o Evaluating the Effectiveness of Program Implementation
o Communicating the impact of Program Implementation
o Preventing Bullying Via School Climate Improvement
o 21st Century Discipline: Finding the Balance
o Promoting Positive Behavior to Prevent Bullying
o School Climate Improvement and Turn-Around Schools
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