
Welcome to Today’s Webinar! 

Effective Planning Strategies 
for Program Implementation

This event will start at 4:00 p.m. E.T.



Welcome to Today’s Webinar

Audio Information 

Dial: 888-843-6165 

Conference ID: 7233146 

If you have technical difficulties logging

into the web-based portion of the event, 

please contact Live Meeting Customer 

Support at 1 (866) 493-2825.

If you have any questions about the Live 

Meeting technology or the Webinar, 

please contact SSSTA at sssta@air.org.
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Questions, Event Evaluation &
Contact Information

Q&A

If you have a question for the presenters, please type it in 

the Q & A Pane or email sssta@air.org during the Webinar. 

Evaluation

An event evaluation will appear as the last slide in the 

presentation. Please input your answers directly into the slide. 

All answers are completely anonymous and are not visible to 

other participants.

For assistance during the Webinar, please contact 

the Safe and Supportive Schools Technical Assistance Center 

at sssta@air.org. 
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The Safe and Supportive Schools 
Technical Assistance Center

 Funded by the U.S. Department of Education’s Office of Safe 

and Healthy Students.*

 Provides training and support to State education personnel, 

including the 11 Safe and Supportive Schools grantees; district 

and school administrators; teachers and school support staff; 

communities and families; and students.

 Goal is to improve conditions for learning in schools through 

measurement and program implementation, so that all students 

have the opportunity to realize academic success in safe and 

supportive environments.

*The content of this presentation was prepared under a contract from the U.S. Department of 

Education, Office of Safe and Healthy Students to the American Institutes for Research 

(AIR). This presentation does not necessarily represent the policy or views of the U.S. 

Department of Education, nor do they imply endorsement by the U.S. Department of 

Education.
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Safe and Supportive Schools Website

http://safesupportiveschools.ed.gov
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Polling Question #1

Which of the following best describes your current role?

 State Education Personnel
 District or School Administrator
 Teacher or School Support Staff
 Community or Family Representative
 Student
 Researcher
 Other
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Polling Question #2
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Which of the following areas reflect your most pressing 
planning needs as you begin implementing 
programmatic interventions?

 Data systems
 Policies
 Professional development/training
 Checklists/templates/tools
 Other



Effective Planning Strategies for 
Program Implementation

Drs. Don Chapman and Andy Whisman, West Virginia S3 Program

Dr. Kimberly St. Martin, Michigan’s Integrated Behavior Learning Support Initiative 



Implementation Webinar Series

1. Using Data to Identify Programmatic Interventions 
(December 2011)

2. Effective Planning Strategies for Program 
Implementation

3. Implementing New Programs 
4. Evaluating Program Implementation 
5. Communicating Impact of Program Implementation
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Agenda

Introduction

(Sandy Keenan)

Getting the Support Your School Needs (Dr. Kim St. Martin)2

Making it Happen in Your School (Dr. Kim St. Martin)

West Virginia S3 Program’s Implementation Planning Efforts

(Drs.Don Chapman and Andy Whisman)

1

3

4



Model for Identifying and Implementing 
Programmatic Interventions

1. Review 
data/evaluate

2. Assess 
current 

programmatic 
interventions

3. Identify 
change(s) or 

needed 
programmatic 
intervention(s)

4. Plan  
Change(s)

5. Implement 
Change(s)
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Overview of Take Aways from 
Previous Webinars

 Establish school climate team (ideally pre-existing group) that will work 

together throughout school climate improvement process.

 Examine a range of data thoroughly to identify target areas, including 

disaggregated school climate survey data.

 Identify appropriate programmatic interventions that have demonstrated 

positive results and align with:

- the strengths and needs of your school

- the types of improvements desired

- your capacity to implement a sustainable program with fidelity  over time

- your school setting

- other improvement efforts in your school and district

 Refer to resources that can help teams.

• Undergo improvement process systematically (SSSTA’s Identifying and Implementing 

Programmatic Interventions, NIRN’s Installation Stage Assessment).

• Locate potential programmatic interventions (SSSTA’s List of Evidence –Based 

Programs Resources).
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Basic Planning Activities to Consider

 Ensure you have information on all aspects of the chosen 

programmatic intervention(s).

 Develop a logic model  that aligns with your vision, goals, other 

plans, and selected programmatic interventions and that will guide 

planning and activities for the year.

 Plan how you will implement each aspect of the programmatic 

intervention(s).

- Determine who will be doing what.

- Determine when tasks will be done.

- Develop a budget.

- Secure needed resources.

- Plan professional development.

- Plan access to technology and support.

- Schedule times to monitor progress throughout the year. 
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Logic of MiBLSi

 A statewide structure to create capacity for an integrated Behavior 

and  Reading Multi Tiered System of Supports (MTSS) system that 

can be implemented with fidelity, is sustainable over time and 

utilizes data-based decision making at all levels of implementation 

support. 

- Partnership between Intermediate School Districts (ISDs)/Regional Service 

Agencies (RESAs) and Local School Districts focuses on shared ownership and 

accountability around implementation of an integrated MTSS model.

 MiBLSi is funded through Michigan Department of Education’s 

Office of Special Education via a State Personnel Development Grant 

from the U.S. Department of Education’s Office of Special Education 

Programs.
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Logic of MiBLSi (continued)

 Goal: 

- Schools/Districts implement MTSS practices with fidelity.

- Schools/Districts are supported through an infrastructure that promotes 

continuous improvement and sustainability.

 Two categories of work:

1. Gaining access to effective practices based on need, fit, resource availability, 

evidence, readiness for replication, and capacity to implement

2. Raising support for the implementation of the practices
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Considering the Science of Implementation

 A program or practice being considered for adoption requires one 

set of activities.

- The activities being referred to are things within the program (or 

components/steps within the practice) necessary for practitioners to gain 

familiarity around prior to implementation.

 “Implementation” is a very different set of activities (e.g. developing 

systems to support implementers, allocation of resources).
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Considering the Science of Implementation 
(continued)

 Leadership within all layers of the system must support both 

of these concepts and issues simultaneously.

 Implementation occurs in stages:

- The stages are recursive (e.g. staff turnover may require a need for re-

training in the practice/program; school building consolidations may 

impact scheduling and resources available to support the implementation 

of the practice/program).

- Support to schools/districts must be differentiated by stage of 

implementation. 

- Support is needed at all levels of the system (e.g. student level, grade 

level, building level, district level).

Citation  1
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Supporting Schools/Districts Through 
the Stages of Implementation 
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District Cabinet District Implementation Team
• Vision

• Policy

• Providing for implementation 

supports (coaching, training, 

evaluation)

• Barrier busting

• Create materials

• Collect and summarize data

• Identify barriers to 

implementation

Coordination

Liaison

District RtI Coordinator

Implementation Supports 

Direction

Training

Coaching

Content Expertise

Materials

Evaluation

Schools

District Infrastructures to Support 
Implementation 
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Building by Building Implementation 
Challenges

 If district infrastructures to support implementation are not formally in 

place, things like principal turnover, staff turnover and building 

consolidation may quickly dismantle implementation efforts. 

- There may be inconsistent implementation efforts across buildings and grade 

levels within the buildings.

- Training around the data, systems and practices might be viewed as a one time 

event.  Once training is done, the belief tends to be “we are doing it”.

- Needs and barriers that need to be addressed with cabinet level leaders 

(executive leadership) might not be communicated in a formal and timely way, 

potentially causing building leadership teams to feel “stuck”.
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Polling Question #3

Think about implementation of various programs or 
school reform initiatives. Which implementation 
challenge have you seen occur MOST frequently?

 Inconsistent implementation across the building 
 Infrequent training and re-training opportunities
 Barriers and needs impeding implementation are

not addressed in a timely manner
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If you have a question for the presenter, 

please type it in the Q & A Pane or email 

sssta@air.org. 

Questions?
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Examples of How to Make It Happen in 
Your School

 Implementing Behavior Supports

 Ensuring Program Quality and Outcome Data Necessary for Evaluating 

Implementation Efforts
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Summary of PBIS: Big Ideas

1. Systems to support

• problem solving at multiple levels 

(school, grade, class, individual student)

• Data-based decision making

• Long term sustainability

2. Information 

• On going data collection & use

• Office Discipline Referral (ODR)

• Student Risk Screening Scale (SRSS)

• Suspension/expulsion, attendance, tardy

• Program Quality Measures 

3. Practices

• Intervention or practice has evidence to support its efficacy 

OUTCOMES

PRACTICES

SYSTEMS INFORMATION
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PRACTICES

Training

+

Coaching

+

Evaluation

Maximum 

Student 

Outcomes

Implementation 

Fidelity

Basic Logic



Receivers of Training
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 Principals and central office administrators who support principals

 Coaches:

- Internal: Employed by the district and spend time within the building(s)

- External: Employed outside of the district (ISD/RESA) 

 Building leadership teams

 Staff for focused skill development that goes beyond the information 

presented to the leadership teams

 Families 
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Receivers of Training

The role of the building leadership team is to attend trainings in 
order to deepen their knowledge around the data, systems, and 
practices for Tiers I-III behavior and reading supports.

The team develops fluency in the use of tools, resources & materials 
necessary to create the products needed for implementation (e.g. 
school-wide expectations, behavioral matrix, lesson plans, etc.) with 
the intent to use the tools with all staff in the building.

Following training, the team develops staff capacity around the 
information and helps to establish consensus for the practices and 
systems needed to support the practices.

The coach attends the trainings and assists the teams with staff 
activities to support implementation.  There is a gradual release 
of responsibility from the coach to the team.
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MiBLSi Universal PBIS Training 
Sequence

 January-June: Universal Behavior Supports (Tier I)

- (3 days) Administrator and Internal/external Coach trainings

- (3 days) Coaches’ Trainings

- (3 days) Leadership team trainings

- (1/2 day) Schoolwide Information System (SWIS) data system training 

 Initial Implementation of universal behavior supports begins in the Fall.
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Universal Behavior Supports

Big Ideas Around Behavior

Define expectations across common areas of the school

Teach the expectations with examples and non examples (e.g. behaviors 

that are not considered acceptable in the setting)

Monitor adherence to the defined behavioral expectations

Acknowledge students who are demonstrating them with positive feedback 

that is directly tied to the expectations

Correct students who are not demonstrating expectations with a continuum 

of consequences that are agreed upon by all staff and consistently applied 

Use Data to determine areas of strength and need
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Lakeview Elementary

Kalamazoo Central High

Hall Elementary

Milwood Magnet 

Middle School

Schoolwide Expectations
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Milwood Magnet (Middle) School Planner

Specific Expectations/Rules



Teaching Plans for Expectations
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Behavior expectation or rule to be taught:  Be Respectful

Location for expectation:  Hallway

Rationale/why following the rule is important:  It is important to be respectful to your peers and adults in school. Using words or actions to 

harass, tease, or bully another person is inappropriate and can hurt others physically or emotionally. Negative interactions in the school 

interfere with learning and can cause problems at school and in the community

Provide examples to help students better understand what is and what is not the expected behavior:

Examples of expected behavior. Choose examples of that best “fits” 

the general case of what the behavior expectation 

Non examples of expected behavior that are:

-More similar to examples of expected behavior rather than 

outrageous nonexamples

-Typical of what students do when they are not engaged in the 

expected behavior

Joe bumped into Mary in the hallway and her books fell to the 

ground. She was upset because she would be late to class and 

started to call him names. Joe recognized that he was not paying 

attention and decided to apologize and help Mary pick up her books. 

Her teacher gave him a positive referral, and Mary thanked him for 

resolving the problem with respect.

Joe bumped into Mary in the hallway and her books fell to the 

ground. She was upset because she would be late to class and 

called Joe a “jerk.” Joe got angry and told Mary she was ugly and 

stupid. He walked away and Mary was late for class. Mary was mad 

and began to spread untrue rumors about Joe to hear friends.

Provide opportunities to practice and build fluency:

Set aside a few minutes at the beginning of each period to practice the rule.

As the teacher models, have individual students demonstrate examples and nonexamples of following the rule (role play)

Tell students about the consequences for following and not following the rules

Acknowledge appropriate/expected behavior:

When students model the expected behavior during the practice session, the teacher will point out how the behavior demonstrates showing 

respect to others.

The teacher will acknowledge respectful behaviors from students throughout the day following the “Be Respectful” lesson



Critical 

Component

Ideal “Gold 

Standard” of 

the component

Acceptable 

Variation

Unacceptable 

Variation

Harmful 

Variation

Defining the Practice and Necessary 
Supports: Practice Profile

To determine the level of use for the practice, 

system, strategy, etc. critical components of the 

practice need to be clearly identified along with 

variations along the implementation continuum 
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Building Principal Practice Profile
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Coaching Practice Profile
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Building Leadership Team Practice 
Profile
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Polling Question #4

How useful do you feel Practice Profiles could be in 
providing feedback to support the implementation of a 
practice or program?

 Very useful
 Somewhat useful
 Not useful
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If you have a question for the presenter, 

please type it in the Q & A Pane or email 

sssta@air.org. 

Questions?
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Program Quality vs. Outcome Data

 Program Quality Data: 

- “Are we doing what we said we were going to do?”

 Outcome Data:

- “If we are doing what we said we were going to do well, is it having a positive 

impact on student outcomes (behavioral and academic)?”

 Program Quality + Outcome Data = Data-based decision making for 

implementation success
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Program Quality Data Examples

 Benchmarks of Quality (BoQ)

 Observation forms for:

- Common areas (non-classroom settings)

- Observing the quality of supervision occurring on the playground or lunchroom

- Practice Profiles 
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Benchmarks of Quality (BoQ)

Citation  4
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Benchmarks of Quality 
Implementation Snapshot: Data Entry & Analysis Plan Established

Benchmarks of Quality (BoQs): (Items 13-16)

 Data system is used to collect and analyze ODR data

 Additional data collected (attendance, grades, faculty attendance, surveys) and used 

by SWPBS team

 Data analyzed at least monthly 

 Data shared with team and faculty monthly 

Implementation Products and Outcomes

 School utilizes Schoolwide Information System (SWIS)

 Data collection plan for behavior that includes attendance, 

grades, faculty/staff attendance, surveys, universal screening for 

behavior (Student Risk Screening Scale(SRSS) along with Office 

Discipline Referrals (ODRs)

Research

Irvin, L.K., Horner, R.H., Ingram, K., Todd, A.W., Sugai, G., Sampson, N., & Boland, J. (2006). Using office discipline referral data for decision-making about student 

behavior in elementary and middle schools: An empirical investigation of validity. Journal of Positive Behavior Interventions, 8(1), 10-23. 

Todd, A., Horner, R., Newton, J.S. Algozzine, B., & Algozzine, K. (2010). Effects of Team-Initiated Problem Solving on     

Practices of School-wide Behavior Support Teams. Journal of Applied School Psychology interventions.  Journal of 

What is it?

Schools utilize a data management system that allows for visual displays of data to assist in the 

problem-solving process. Additional data (attendance, grade, staff/faculty attendance, surveys) are 

also utilized as part of the problem-solving process and routinely shared with School Leadership 

Team, faculty/staff, and other key stakeholders.

Supporting Implementation

Role of Team:

 Understand how to collect and analyze data

 Understand how to use data for decision making 

 Understand how to build precision statements that lead to solution 

development and action steps required for change 

 Identify data analyst on team (may be multiple School Leadership 

Team members who generate reports and analyze data prior to 

each meeting)

 Establish a data collection plan that includes multiple sources of 

data to assist in the problem-solving process  

 Complete the “Data Sharing Worksheet” to ensure data is 

routinely shared in a variety of ways across key stakeholder 

groups

 Share/showcase data and outcomes with school community

Role of Staff: 

 Provide feedback 

 Develop skills for interpreting reports and graphs 

Role of Student, Family, Community:

 Read school updates

Supporting Implementation:

Role of District or ISD RtI Coordinator:

 Work with District or ISD IT personnel to determine best way to get access to school 

based information

 Provide technical assistance in understanding SWIS to the district administration as 

needed

 Share success and challenges with district and/or ISD implementation teams

Role of Administrator:

 Promote use of data that is reliable and represents climate in building

 Support staff to consistently report data accurately

 Work with district, team and faculty to understand use of data to screen students 

who may need additional supports 

 Allocate time for data entry and report generation

 Allow time in meetings, newsletter, etc for data summaries

 Celebrate success with team, faculty, community and district

Role of Coach

 Use of examples to show how data is used, analyzed and presented

 Share implementation products and outcomes with District or ISD Rtl coordinator

 Ensure team uses data and problem-solving process during team meetings and staff 

facilitation activities

 Ensure team know how to generate necessary reports and graphs for team and staff 

meetings
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Polling Question #6
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How often are you collecting, analyzing, and using 
program quality/fidelity data to inform decisions?

 Once per year
 2-3 times per year
Monthly
 Never
 Don’t know

Introduction
Getting the 

Support Your 
School Needs

Making It 
Happen In Your 

School

WV S3 Planning 
Efforts



Outcome Data

 Student Risk Screening Scale (SRSS)

 SWIS Office Discipline Referral Data

 Academic Data
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SRSS Form
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SWIS Office Discipline Referral Data
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Determining Readiness for Tier II and 
Tier III Supports

 The district implementation team manages implementation efforts through 

data analysis, identification of needs, removal of barriers that are within 

their realm of control.

 The district cabinet (executive leadership) will play an active role in 

ensuring MTSS is a priority, aligned with the overall vision, that adequate 

resources are allocated and barriers are removed.

 Recall the stages of implementation.  As buildings are working to 

implement Tier I, the team is preparing for implementation of Tier II and 

Tier III supports (installation).
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Supporting Schools/Districts Through 
the Stages of Implementation 
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Tier 

II



Receivers of Tier II and III Behavior 
Supports

 District Implementation Teams

 Administrators

 Coaches

 Building Leadership Teams

- (1) day for targeted behavior supports

- (1) day for strategic reading supports

- (1) day for intensive reading supports

- Data review days for the leadership to review program quality and outcome data
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Receivers of Tier II and III Behavior 
Supports (continued)

 Behavior response teams 

 Staff training:

- Check in Check Out (CICO)

- Functional Behavior Assessment (FBA)

- Other tier II behavioral interventions

 Families
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Access to MiBLSi Resources Shared Today 

http://miblsi.cenmi.org

• “Professional Development”
• “Evaluation”
• “Support” to access “Family Supports”

http://www.cenmi.org/miblsi/


If you have a question for the presenter, 

please type it in the Q & A Pane or email 

sssta@air.org. 

Questions?
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West Virginia’s S3 Schools 
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 47 High Schools in 18 Districts

 22 Intervention Schools

 25 Non-Intervention Schools in those Districts

 Intervention Schools 

 Identified as “low performing” in 2010 SY

 Sixteen are grade 9-12 schools

 Enrollment: 200 to 1200 students 

 Low SES: 30% to 77%

 Disabilities: 7% to 23%
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Support Structure for Local 
Implementation

WV Department of Education

Office of Healthy Schools
• Vision and Guidance

• Policy

• Project Management

• Financial Resources

• Professional Development

LEAs
• Fiscal / Programmatic Support

Intervention

Schools

School Climate Specialists
• School-Based Team and Staff 

Training and TA

• Planning Support

• Implementation Guidance

WV Department of Education

Office of Research
• Survey and Incident Data 

Collection, Analysis, Reports

• Performance Measurement

• Planning Support

• Technical Assistance
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Strategic Steps of the WV Model for 
Positive School Climate

Organization

Assessment

Planning and 
Capacity Building

Implementation

Monitoring and 
Evaluation

Year 1

Year 2

Annual 
Fidelity 

Assessment
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Financial Allocation for Local Implementation

S3 Grant 
Award

~30%
School-Based Team Support

School Climate Specialists

Data Collection

Logistics

~70%
Interventions

• Must be approved by 

the State prior to 

expending funds

• Must conceptually 

link to data-

determined needs

• Must demonstrate 

adequate supports 

are in place

• Vetted by School 

Climate Specialists
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Fifty-six 

measures 

derived from 

student and 

staff survey data 

and discipline 

incident data 

from WV 

Education 

Information 

System

Measures

Twenty 

indicators 

tapping to 

Engagement, 

Safety, and

Environment

domains/ 

subdomains  of 

the model for 

school climate 

measurement 

Indicators

Provides an 

overall global 

measure of 

school climate 

conditions on a 

9-point stanine 

scale

WV School 

Climate Index

Data to Support Intervention Selection
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An Example

Intervention:   

Panther Prowl with Pride Positive Behavior Program 

Component: 

Through Panther Prowl with Pride Positive Behavior Program, students may purchase items using 
“currency” they have earned.  As well, they may bid on items in an "auction" type setting at a 
holiday season event, and as such will have to calculate and budget what they can afford to 
spend when making purchases.  Students also have to determine how to strategically bid on 
items in order to get the best deal in the auction. 

Indicator: 

Discipline Problems Reported at School 

Indicator Measure(s): Current Rate Target Rate 

Percentage of students who report insignificant or mild problems 
with disruptive student behavior or cutting classes/truancy 

27.9% 45% 

Percentage of teachers who report insignificant or mild problems 
with disruptive student behavior or cutting classes/truancy 

22.1% 30% 

Percentage of students who agree or strongly agree that all 
students are treated fairly when they break school rules 

25.1% 35% 

Other Measures or Data to be Monitored: 

Attendance 
Discipline Referrals  
Disciplinary Actions 

 

Introduction
Getting the 

Support Your 
School Needs

Making It 
Happen In Your 

School

WV S3 Planning 
Efforts



Page  65

Key Points Regarding WV S3 Efforts

1. Strategic steps of the WV Model for Positive School Climate provides 

an organizational framework for planning.

2. WV School Climate Index provides an assessment framework that 

ensures that data used in school-level planning is conceptually linked 

to research-based domains of school climate.

3. Internet-based intervention plan and vetting process:

 ensures interventions are conceptually linked to the needs and 

capacities of the school

 can serve as a tool to monitoring progress and evaluation 

outcomes
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Webinar Take Aways

 Do not jump too soon from identifying a programmatic intervention to  

implementing it. It is essential to plan and develop systems to avoid false starts 

and wasted resources.

 Ensure there are systems of support at the district level for school building level 

implementation.

- Data systems

- Policies 

- Professional development

 Develop templates and checklists to help staff systematically implement and 

monitor progress.

 Capitalize on systems and resources that are already in place so long as efforts 

are aligned with the identified strengths and needs of your school and desired 

outcomes.
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If you have a question for the presenter, 

please type it in the Q & A Pane or email 

sssta@air.org. 

Questions?
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Upcoming Webinars

 Enhancing Peer-to-Peer Relationships to Strengthen School 

Climate

March 28, 2012 4:00 pm − 5:30 pm ET 

March 29, 2012 11:00 am  − 12:30 pm ET

 The FY11 schedule of Safe and Supportive Schools TA Center 

Webinars will be posted as soon as it is available. Upcoming topics 

will include:
o Implementing New Programs: The Impact of Existing Context

o Evaluating the Effectiveness of Program Implementation

o Communicating the impact of Program Implementation

o Preventing Bullying Via School Climate Improvement

o 21st Century Discipline: Finding the Balance

o Promoting Positive Behavior to Prevent Bullying

o School Climate Improvement and Turn-Around Schools
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